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	Objectives:

	Participants will
· Understand our history, mission, and goals 
· Learn about the youth we serve and what support they need 
· Learn how you will be working with our youth 
· Understand how the program is designed 
· Understand the importance of monitoring and check ins 



	Materials:

	Specific [materials specifically prepared for this training]
· Agenda & facilitation guide 
· Policies & procedures handout 
· Any additional info sheets regarding your program 

	General [I.e. scratch paper, markers, evaluations]
· Training survey
· Paper
· Pens & pencils 
· Snacks & beverages 

	Virtual [anything specifically needed for virtual settings]
· Updated version of digital platform
· Important links to share in chat 
· Music (optional)





Program Orientation Agenda

	Time Estimate
Total: 1 hr 
	Materials, Activity Steps
	Slides

	Welcome
10 min
	[materials for this section]
	1

	1 min














1 min



1 min

2 min


5 min
	Introductions

SAY: Welcome new mentors! First and foremost, thank you for making the choice to dedicate your time and energy to be an instrumental support for our young people. Today's session will include an orientation for [Program Name] and a comprehensive introductory mentoring 101 training that will take approximately 3 hours with breaks, activities, and discussions scattered throughout. Start off by letting us know your name, pronouns, and number of years of experience being a mentor...

 
MENTOR Maryland | DC Introduction 

SAY: Today's training was developed by our partner MENTOR Maryland | DC

Introduction of Program Team & Trainer 

Review agenda, objectives, housekeeping

Icebreaker

SAY: Now we want to learn a little more about you! 

Instructions: Either in the chat or, if you would like, unmute yourselves and share with us 3 people you would have join you at dinner. You can choose anyone you desire, family, friends, mentors, role models, idols, those who have passed and tell us why.

*As responses come in, verbalize chat box responses and allow time for participants to share verbally*
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5-7

8



	Program Info
14 min
	[materials for this section]

	

	





3 min

4 min

3 min

4 min
	*This is a perfect time to give some context on when and why your program came to be, describe the thought behind the set-up, design, and framework you use and what makes it effective.*

Program Origins

Program Design 

Mission, Vision, & Goals 

Our Youth 

*Spend some time sharing about the population of youth your program serves. Remember to include pictures or even better, have a mentee join you and have them speak on their experience having a mentor through your program*
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12

	Mentor Role
13 min
	[materials for this section]

	

	5 min







3 min












5 min
	What are we asking of you?

*Share with your new mentors the background, screening, interview, matching and ongoing training process in place. Include the approximate time commitment and frequency of meetings and communications*

Mentor Responsibilities 
*If you haven’t already, create and share a mentor position description*
*It is critical that you take this time to review program boundaries that ensure the safety of the youth*
SAY: In the second part of today's session, we will be going more in depth on how to set boundaries with your mentee.

Policies & Procedures
*Explain your organizations reporting policy, social media policy, reporting absences, parent/family communication, outside of program communication, supervision (number of adults/children in a space, being observable*
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	Wrap Up 
7 min
	In person: snacks and beverages 

	

	2 min





5 min
	Key Contacts

*Be sure to include relevant contacts and explain who to contact for what*

Mentoring FAQs & Additional Questions

*You may choose to include the questions that are already on the slide or add the common questions you tend to receive from mentors when they first start*



	16





17-18

	Break 
10 min
	
	






Mentoring 101: How to be an Effective Mentor 

	Time Estimate
Total: 2 hr 
	Materials, Activity Steps
	Slides

	Welcome
8 min
	[materials for this section]

	

	1 min





2 min


5  min

	Welcome

SAY: Now we will begin the second part of today's training on how to be an effective mentor.


Review Agenda & Learning Objectives 


Ice Breaker

SAY: Before we begin again, we want to hear from you! 
INSTRUCTIONS: Either in the chat or, if you would like, unmute yourself and tell us a song, movie, or book that describes your mentoring style...

	1





2-3


4

	What is a mentor?
16 min
	[materials for this section]

	

	3 min












1 min










3 min











1 minute








3 min











5 min
	Expectations in Mentoring

SAY: The main reason why relationships (any relationship) fail is because of lack of communication and unmet expectations 
SAY: An expectation is a belief that someone will or should achieve something 
ASK: Volunteers to share their response to one or more of the questions on slide

Quote
*Recite Quote*
SAY: This is an important expectation we have for you. A mentee is not a little “mini me”. You are helping your mentee reach their goals and helping them understand what they want for their life. You are meeting them where they are at.

What is a mentor?
ASK: By a show of hands (via webcam or raise hand tool), how many of you have had a mentor?
SAY: I’d like to invite each of you to think about the quality your mentor had or has that helped them form a trusting relationship with you.
ASK: What did they do that let you know you could trust them? (unmute or put in chat)

A mentor is...
ASK: Will someone volunteer to unmute themselves and read this aloud to the group?
ASK: What resonates with you? Is there anything you disagree with? What did we leave out?

Mentor Roles 
*Pick a few to highlight that relate to your program specifically* 
SAY: If you look at these roles laid out on the right, we are not saying that you cannot be these things as a profession but that these roles hold different goals for a young person than a mentor does. The main goal of a mentor is to build a relationship.

Mentor Tasks
SAY: This is a brief overview of the primary tasks of a mentor. The first being the most important, establishing a positive, personal relationship with your mentee. It may sound so simple, but they just want someone in their lives that will be a good listener.
ASK: What do we mean by developing life skills? How can you help them with that? What are some ideas?
SAY: These are some great thoughts. This could also include modeling skills such as social skills, confidence, communicating effectively, professional etiquette, etc. Find those teachable moments. Things you wish you would have known when you were their age.
ASK: What are some of those additional resources we are asking you to identify?
SAY: Teaching them how to search for resources for themselves to empower them, talking to them about school provided resources and community-based resources (library, rec center). This is stuff you can do together!
SAY: We want you guys to expand the way you experience your culture and their culture. Think of opportunities that could expand both of your understandings of other cultures. Examples: art museums (virtual tours), festivals, religious activities.
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10

	Trauma
26 min
	[materials for this section]

	

	2 min
























3 min











3 min





















2 min










4 min

























1 min


6 min








5 min
	Trauma in Young People 

SAY: It’s important that we acknowledge the prevalence and impact trauma has on our young people and the role we play in healing through our relationship with our mentee.
*Recite Statistics on Slide*
SAY: Trauma occurring during childhood or adolescence can have a substantial impact on adolescent development. And when we work with adolescents it's critical to be aware of how these traumatic experiences are manifested in their behavior and how to address and navigate these behaviors and attitudes as we build relationships with them. 
Just to preface as mentors you are not a therapist or practitioner, and it is not your job to treat these symptoms but if you are building a relationship with them its critical for both them and you to be aware of it and avoid the incidents of re-traumatizing or not supporting them in a positive way.

Trauma
*Review Bullet Points*
SAY: Let’s take a moment to discuss the varying forms of trauma. Examples include community violence, abuse, mental illness, parental instability, poverty.
ASK: What other forms of trauma can you think of that a young person may experience?

The Three E’s in Trauma 
*Review 3 E’s on Slide*
SAY: When a person is exposed to a traumatic or stressful event, how they experience it greatly influences the long-lasting adverse effects of carrying the weight of trauma. It is important to note here that trauma is dependent on the individuals experience. What might be traumatic to one person may not be to another (e.g., a child removed from an abusive home experiences this differently than their siblings, one refugee may experience fleeing one’s country differently from another refugee). How an event is experienced may be linked to a range of factors including the individuals' cultural beliefs, availability of social supports, or to the developmental stage of the individual.
The long-lasting adverse effects of the event are a critical component of trauma. These effects may occur immediately or may have a delayed onset. The duration of the effects can be short to long term.

Traumatic Events May Affect a Childs...
*Review Traumatic Effects*
ASK: What are some behaviors of youth that may be labeled as disruptive or abnormal?
SAY: For many children, these behaviors are just reactions to trauma.

Trauma is often overlooked because...
SAY: Following up from that conversation, trauma is often overlooked and seen as delinquent and abnormal and is punished accordingly, which in the end does the opposite of healing for our young people.
As we were speaking on mentor roles towards the beginning of this presentation, we mentioned that as a mentor you are not a disciplinarian but a nurturer of possibilities.
ASK: How do you think as a mentor you nurture possibilities? 
SAY: These are some great points you guys brought up. Thank you for sharing. All of the things that are unique to you, your experiences and values, helps nurture possibilities in others.
By sharing fun activities and exposing a young person to new experiences, a mentor encourages positive choices, promotes high self-esteem, supports academic achievement and introduces the young person to new ideas.

Things to Remember

Video
SAY: In this video we are going to meet a young man named Chad, who as a child was exposed to violence in the home and speaks on the power of having caring adult in his life helped him to overcome childhood trauma.

The Power of a Caring, Consistent Adult 
SAY: One of the biggest predictors of a child's ability to be resilient in the face of trauma is interacting with a caring adult. Through everyday gestures, any adult in a child's life can vastly increase that child’s opportunity for success.
*Review Slide*
SAY: The presence of a caring adult protects and “buffers” children from toxic stress by helping lower their elevated hormone level. Reduced level of hormones, in turn, reduce the impact of trauma, especially if the trauma is sustained for an extended period of time.
ASK: Who has this person been for you? How did they do it? How does that experience influence your style of mentoring?
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	Mentoring Approaches 
5 min
	[materials for this section]

	19

	2 min


















3 min
	Prescriptive Approach 

SAY: Prescriptive mentors do things like focus on what they perceive to be the young person’s deficit. They go into the relationship looking to fix their mentee. They use activities of their choosing to address specific behaviors they believe the youth need to work on. They bring their own goals and needs into the relationship.
This approach can be harmful to youth when we layer on additional power dynamics like mentors of dominant social identities mentoring youth of marginalized social identities. As mentors it is our responsibility to be aware of our own social positions and the power that comes with those positions that creates specific power dynamics within our mentoring relationships.

Strengths-Based Approach 
SAY: Strengths-based and/or developmental approach requires the mentor to refocus on the assets the mentee has within themselves and their immediate community. Keep in mind:
· Everyone possesses; current strengths, potential, & capabilities that help them evolve and move along their journey. 
· Acknowledge issues (give space for mentee to vent) and refocus the conversation on goals and strategies (ask the mentee about their goals and how they can be accomplished) Remind the mentees of their current strengths, potential, and capabilities.
· Be thoughtful and intentional with your words. 
· Support mentees authentically 
SAY: The Search Institute, a Minneapolis-based think tank focused on improving outcomes for youth, has created a super practical framework for developmental relationships for mentors to put the developmental approach (strengths-based approach) into action within their mentoring relationships. They identify five elements of relationships-expressed in 20 specific actions- that give these relationships their power.
*Paste link in Chat*
The Search Institutes Developmental Relationships Framework:
https://www.dropbox.com/s/8jdd2mlvps0h91h/Search%20Institute%20Developmental%20Relationships%20Framework%202018_Handout.pdf?dl=0
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	Cultivating a Supportive Relationship 
26 min
	Virtual: Breakout room capabilities
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	1 min










5 min














3 min











2 min


5 min














5 min
















2 min












3 min










	Empathy

ASK: Is someone willing to volunteer and read this definition of empathy?
SAY: In this next slide we are going to watch a video by Brene Brown, a researcher, author, and relationship expert. She shares with us the four qualities of empathy and gives us some guidance on how not to do empathy.

Video
*Debrief Video*
SAY: Has anyone in the group had an experience where you shared with someone a frustration or struggle you were experiencing and they replied, “Well at least...”? Anyone willing to share how they felt?
SAY: The first step in showing empathy is listening. In the next slide we are going to review a skill called reflective listening and you all will have the opportunity to practice this skill today!

Reflective Listening
SAY: Listening is following the thoughts and feelings of another and understanding what the other is saying from his or her perspective. Reflective listening is a special type of listening that involves paying respectful attention to the content and feeling expressed in another person's communication.
Here’s how it works: *Review Slide*

Examples

Activity
SAY: Now we are going to give you all the opportunity to practice reflective listening one on one with someone else in the group.
*Review Instructions on the slide*
SAY: Here are a few ground rules. No interrupting. No giving advice. If speaker stops talking pause for 6-8 seconds before asking follow-up questions.
*Place attendees in breakout rooms in groups of two for 5 minutes*

Debrief:
· When you were tasked with listening, was it hard to stay quiet long?
· How did it feel to pause before asking questions?
· Did you find yourself wanting to give advice?
· When you were the speaker how did it feel to be listened to?
· How did it feel to have your feelings understood?
SAY: If we fully understand the issue our mentee is facing and how they are feeling about it, only then are we able to move forward in offering to help them address that challenge.

Open vs. Closed Responses
*Review Slide*
SAY: Open-ended questions are questions that allow someone to give a free-form answer. Closed-ended questions can be answered with “Yes” or “No,” or they have a limited set of possible answers.
A great example is to say “Tell me about...” this gives them a chance to share a story with you rather than just a phrase.

Let’s Practice 
*Review first example*
INSTRUCTIONS: I will be reading aloud a few mentee scenarios along with the typical closed response. Either in the chat or verbally share with the group an appropriate open response that allows the mentee to expand on how they are feeling about the situation.
*Read examples aloud*
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	Setting Healthy Boundaries
5 min
	[materials for this section]

	30

	1 min


4 min
	Types of Boundaries 


Setting Boundaries 

SAY: While it may feel strange to do at the beginning, it is important to discuss and agree on the appropriate boundaries of the mentoring relationship between you and your mentee early on. When boundaries are too loose, they may be misinterpreted, and when they are too rigid, they can also halt the relationship from growing.
A simple definition of boundaries is – what’s ok and what’s not ok.
Young people learn how to set boundaries while watching others. Let your mentee see you firmly and kindly set boundaries. For example, many mentors set a boundary that they will not give or loan money to the mentee. If this is your boundary and your mentee asks for money for lunch, you might remind him or her that you are not comfortable lending money, but offer to pick up a sandwich for lunch if you are worried they are hungry.
Another point I want to touch on is do not judge. For instance, a young person may use language that the mentor finds offensive. Mentors need to remember that sometimes such language has been learned in the home. Instead of labeling the language and those who use it as “bad,” mentors should address how they are uncomfortable with that language and ask that mentees not use it during their time together.
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	Roadblocks to Creating a Supportive Relationship 
20 min
	[materials for this section]

	

	2 min

















3 min


































5 min

















4 min











































3 min

















3 min
	Waterline of Visibility (Cultural Iceberg)

SAY: Let me introduce you to the cultural iceberg! This visual represents what we see about each other on a surface level versus the actual depth of who we are... our values, beliefs, perspective, heritage, thinking style, etc. 
Cultural humility, acknowledging that our culture and experiences in life can be very different from someone else, is vital to authentic relationships. The cultural norms that we have grown accustomed to in our lives may align or not align to those that others have experienced.
Rather than judging each other, we must channel and cultivate our sense of curiosity and explore one another’s cultures and life experiences – all that is below the surface.

It’s time to address your bias...
SAY: Before you begin this relationship with your mentee, it is critical to take the time to sit down and think about how your unconscious bias could impact the way you interact and mentor. 
Here are a few strategies for exploring yourself and mitigating any potential negative consequences that could arise from bias:
· Promoting self-awareness: recognizing one’s biases using the Implicit Association Test (or other instruments to assess bias) is the first step.
· Understanding the nature of bias is also essential. The strategy of categorization that gives rise to unconscious bias is a normal aspect of human cognition. Understanding this important concept can help individuals approach their own biases in a more informed and open way.
· Opportunities to have discussions, with others (especially those from socially dissimilar groups) can also be helpful. Sharing your biases can help others feel more secure about exploring their own biases. It’s important to have these conversations in a safe space-individuals must be open to alternative perspectives and viewpoints.
· Facilitated discussions and training sessions promoting bias literacy utilizing the concepts and techniques listed about have been proven effective in minimizing bias.
*Drop link for Implicit Association Test*


Self-Exploration- Disrupting Potential Bias 

SAY: It is crucial to assess your motivations and intentions for this mentoring relationship in order to disrupt any potential bias that may affect the way you interact with your mentee. The last question on this slide is meant to get you to think about not only the positive interaction you have had with adults in the past but also the negative interactions that may influence your bias now.  
*ASK the group to share their responses to questions posed on the slide*
*This is a great opportunity for program staff to gauge the motivations and intentions of new mentors and watch out for any potential red flags*

Have you heard about Adultism?
ASK: Who here has heard of the term adultism? What does this mean to you?
SAY: Adultism is the assumption that young people are inferior to adults simply because of their young age. Adults often act on this assumption by limiting young people’s access to decision-making, information, resources, human rights, and opportunities to voice our thoughts.					
I want to introduce you to a framework first developed for the Advancing Youth Development curriculum in the early 1990s. This framework helps identify and address subtle forms of adultism. Adultism is an important issue to discuss in depth, since when working with young people it is essential to be authentic and non‐judgmental. As we will see, sometimes we are not aware that we are making or acting on assumptions, and we might then be interpreted as judgmental. 
Here are the 5 concepts of adultism:						
· Dysfunctional rescuing: We assume that young people are not able or ready to do the task, so we take over and do it for them. 			
· Blaming the victim: We assume that behavior problems are solely the responsibility of young people themselves; we might not consider the circumstances and conditions that influence their behavior. 			
· Avoidance of contact: We assume that we know their needs, but due to lack of contact and communication we might create programs that address our needs more than the needs of young people. 
· Denial of distinctiveness of youth culture: We assume that there are no cultural differences, leading to an age‐blind approach. 
· Denial of the political significance of adultism: We ignore the social, political, and economic realities of young people, resulting in false expectations.

The Cycle of White Saviorism

SAY: We have probably all heard the term white saviorism, but what does it mean? 
The term “white saviorism,” refers to an idea in which a white person, or white culture, rescues people of color from their own situation. Throughout the white savior’s journey, they themselves are centered: they are often portrayed as messianic and tend to “learn something” about themselves in the process of rescuing others. This trope is commonly seen in movies and literature in Western society, and is reinforced by our own educational system, media, movements, religious and nonprofit sector in America as well as our foreign policy views toward the rest of the world.

White Savior Narratives in Mentoring
SAY: We see these narratives a lot and they are commonly depicted in our marketing materials, in the language we use when applying for grants and securing funders, and even the story's we tell to try to motivate people to come to our organization.
In marketing and branding for mentoring you might commonly see a white mentor paired with a young person of color or you may hear the term “serving at-risk youth.” This framing continues to perpetuate the idea that you are noble for saving youth from otherwise unideal circumstances (non-white culture). 
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	Talking about Race with your BIPOC Mentee
10 min
	[materials for this section]

	

	4 min















4 min





























2 min
	Having Conversations About Race with Your BIPOC Mentee
SAY: To finish out our training today, it’s critical that we acknowledge race in the mentoring space and understand our role in validating a young person’s lived experience.
An example of not acknowledging race that we often hear is being colorblind, “I don’t see color because I treat everyone equally”, but we are not just seeking equality, we are seeking equity.  
ASK: Have you had conversations of race with a young person of color? How do you identify? How did it go? Let us know in the chat.

How can We Approach Conversations About Race with Youth
SAY: We are going to spend the next few minutes discussing four characteristics necessary to understand and apply in the context of conversations about race with young people of color. 
*Review the first 3 characteristics on slide*
SAY: A common barrier to openness is the mentor’s comfort. It’s easier not to address race than to become uncomfortable, you must lean into that feeling of discomfort. Another barrier would be the assumption that the young person ‘just won’t understand’. Trust me they understand a lot more than we give them credit for.
On understanding... The adult comes to the conversation with humility, knowing that they have a different and limited perspective. When an adult realizes that there are things that he/she hasn’t lived through themselves, then it is the responsibility of the adult to do the work to better understand, not for the youth of color to have to justify their racialized experience.  
On vulnerability... being vulnerable requires you to be able to call yourself out. Being vulnerable requires the emotional risk of opening up. We must be open to the possibility that our actions may have caused harm in the past, even when we meant to do good.

3 Characteristics Lead to 1 Action

SAY: You must be open, understanding, and vulnerable. These 3 main ingredients will allow you to validate a young person. The action is validation.
We must seek to validate a young person’s experience by communicating that we understand that person's feelings...not their experience (because we are unable to empathize), but we do express that we understand their feelings and honor their experience. 

Why is validation important? If we, as adults, don’t validate young people’s racialized experiences, it invalidates their every-day reality. We need to let our young people know “I hear you and I see you” POCs do not often feel heard or seen in our world.
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	Wrap Up 
5 min
	Virtual: insert survey link
In-person: paper survey, pens and pencils

	

	3 min

1 min

1 min
	Questions

Survey 

Share Contact
*Virtual: post all contact info in chat*
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